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INTRODUCTION  

DiSoCi will encourage competences development for adult’s educators working with migrants, 

refugees and etc. diversified groups in the Europe.  There is no special programs for adult's educators 

working with migrants, refugees and diversified groups. Education at all levels is a key part of the 

integration process for migrants. According to the Strategic framework – Education & Training 2020 

Adult learning is crucial for migrants as they may require different skills from those that they used in 

their countries of origin for their new careers. It can also help equip people working with migrants 

with digital, social and civic competences, easing the integration process for everyone involved.  

According to the data of the need analysis in EU and partner countries national context, the following 

needs are addressed within the project, i.e. to develop assessment model and to develop the the 

training program for competences development of adult educators’ working with migrants, refugees 

and etc. diversified groups and to suggest the program to learners (refugees, migrants) to gain new 

necessary skills.  

The aim of the document is to present the ways for evaluation the level of adult's educator’s 

competences to work with migrants and refugees.  

Objectives:  

1) To present the definitions and frameworks on the digital and social; and civic competences 

2) To design the model for competences evaluation and to suggest the prototype to integrate 

to the platform.  

The quality of O1 (Assessment model) will be assured by these criteria: relevance and rationale of the 

program, consistency of the  aim and objectives, the clearness and elaboration of the content: 

adequate duration of the training program, forms and methods of delivery, the learning outcomes 

and the assessment tool of the adults educators’ competencies, obtained within these training 

material, references. 

The document is developed according to the „New Skills Agenda for Europe“ [1]  and „Skills and 

Integration of Migrants“ [2], what identifies, that Europe faces a basic skills challenge. People need a 

minimum level of basic skills, including numeracy, literacy and basic digital skills, to access good jobs 

and participate fully in society. These are also the building blocks for further learning and career 

development. 

 

 



1. Definitions and Explanations about the Digital, Social And Civic 

Competences 

 

1.1. Digital competence  

 

Digital competence involves the confident and critical use of information Society technology (IST) for work, 

leisure, learning and communication. It is underpinned by basic skills in ICT: the use of computers to retrieve, 

access, store, produce, present and exchange information, and to communicate and participate in collaborative 

networks via the Internet. 

 

Essential knowledge, skills and attitudes: 

"Digital competence requires a sound understanding and knowledge of the nature, role and 

opportunities of IST in everyday contexts: in personal and social life as well as at work. This includes 

main computer applications such as word processing, spreadsheets, databases, information storage 

and management, and an understanding of the opportunities and potential risks of the Internet and 

communication via electronic media (e-mail, network tools) for work, leisure, information sharing and 

collaborative networking, learning and research. Individuals should also understand how IST can 

support creativity and innovation, and be aware of issues around the validity and reliability of 

information available and of the legal and ethical principles involved in the interactive use of IST. 

Skills needed include the ability to search, collect and process information and use it in a critical and 

systematic way, assessing relevance and distinguishing the real from the virtual while recognising the 

links. Individuals should have skills to use tools to produce, present and understand complex 

information and the ability to access search and use internet-based services. Individuals should also be 

able use IST to support critical thinking, creativity, and innovation. 

Use of IST requires a critical and reflective attitude towards available information and a responsible 

use of the interactive media. An interest in engaging in communities and networks for cultural, social 

and/or professional purposes also supports this competence." 

The issue of digital competences or digital literacy, depending on who you talk to is a complex and ever 

changing construct.  There is no one definition of digital competences at present, despite numerous 

frameworks and reports on the topic.  For example, in recent days the New Media Consortium published, 

Horizon Report Digital Literacy: An NMC Horizon Project Strategic Brief, which proposed another perspective 

on digital competences.  This report was sponsored by Adobe and is the most recent report on this topic. 

 

http://www.nmc.org/publication/digital-literacy-an-nmc-horizon-project-strategic-brief/


At a European level, there are many reports and resources available on the topic of Digital Competences.  

These include the following: 

Table 1: Existing Digital Competency Frameworks and Approaches 

Resource Description Link 

DigComp Report http://ftp.jrc.es/EURdoc/JRC83167.pdf 

DigiComp e-learning website on 

digital competences 

for teachers 

http://www.digital-competences-for-

teachers.eu/ 

All Abroad, Digital Skills in 

Higher Education 

Course materials to 

develop user 

confidence in using 

digital tools 

http://allaboardhe.org/ 

 

Promoting Effective Digital 

Age Learning 

A European 

Framework for 

Digitally Competent 

Educational 

Organisations 

 

Edtech Assess Digital Literacy Self-

Assessment tool for 

the Further Education 

Sector 

 

http://www.edtech-assess.com/ 

 

 

Assessing/Measuring Digital Competences 

There appears to be two approaches to this task and depending on one’s philosophical perspective the 

approach is different.  If one takes a scientific or behaviourist approach, then you attempt to design a testing 

instrument and you ask a series of questions to indicate what knowledge an individual has in relation to skills.  

If, however, you take a more qualitative approach you design a benchmarking tool that assesses where 

individuals are in relation to specific skills or uses of digital technology.  The first approach, the scientific 

approach, implies that we can measure specific competences and get a score, where the second approach 

doesn’t try to measure the competence. 

 

The DIGCOMP Framework, appears to be the most appropriate digital competency framework to use because 

it has been developed by the Commission and it has developed a comprehensive set of indicators across five 

http://ftp.jrc.es/EURdoc/JRC83167.pdf
http://www.digital-competences-for-teachers.eu/
http://www.digital-competences-for-teachers.eu/
http://allaboardhe.org/
http://publications.jrc.ec.europa.eu/repository/bitstream/JRC98209/jrc98209_r_digcomporg_final.pdf
http://publications.jrc.ec.europa.eu/repository/bitstream/JRC98209/jrc98209_r_digcomporg_final.pdf
http://www.edtech-assess.com/
https://ec.europa.eu/digital-single-market/en/news/measuring-digital-skills-across-eu-eu-wide-indicators-digital-competence


competency area.  The Framework has developed a set of scales that are designed for use with each of the 

five competency areas: 

 

For example, in the Competency area of Information they have developed a set of indicators and a scale.   

 

We are going to develop a questionnaire that will evaluate the skills of the teachers.  There is a danger with 

such an approach that teachers will over claim their level of knowledge and their skills.  With such an approach, 

we appear to be implying that we can ‘measure’ the level of teacher competency and I question if we can 

indeed do this. 

 

A different approach would be to survey teacher practices, as we have done in Ireland, and to get them to 

benchmark their competences against a set of predefined practices.   



 

   

Suggested Actions 

 Suggest reviewing the existing frameworks in Table 1and some others mentioned below  

 In particular, suggest we focus on the DigComp document, Measuring Digital Skills across the EU: EU 

wide indicators of Digital Competence and also review a recent report, Measuring Digital Skills, from 

LSE, University of Twente and the Oxford Internet Institute. 

 Suggest there is a need to consider how to ‘measure’ the digital competences that are selected.   

o Is it a number? 

o Is it a scale? 

 There is also a movement towards benchmarking digital competences as captured in the following 

examples: 

o JISC for students 

o ACODE for Teachers 

 Interesting DigComp is often referred to as a benchmarking tool, so we should consider which 

approach we should take on this project. 

How will the New Skills Agenda for Europe improve digital skills? 

• Skills Guarantee: allows low skilled adults to acquire a minimum level of literacy, numeracy and 

digital skills.  

• Revision of the Key Competences Framework: introduces core competences, including digital skills, 

in education and training curricula.  

• Digital Skills and Jobs Coalition: brings Member States together to define and implement digital skills 

strategies, calls on them to put together national digital skills coalitions among education, employment 

and industry stakeholders, attracts pledges from stakeholders from ICT and ICT-using sectors to provide 

training to individuals. 

https://ec.europa.eu/digital-single-market/en/news/measuring-digital-skills-across-eu-eu-wide-indicators-digital-competence
https://ec.europa.eu/digital-single-market/en/news/measuring-digital-skills-across-eu-eu-wide-indicators-digital-competence
https://www.oii.ox.ac.uk/archive/downloads/publications/Measuring_Digital_Skills.pdf
https://digitalstudent.jiscinvolve.org/wp/files/2016/01/Jisc_NUS_student_experience_benchmarking_tool.pdf
http://www.acode.edu.au/pluginfile.php/579/mod_resource/content/4/TEL_Benchmarks.pdf


 

1.2. Civic and social competence  

 

Definition: These include personal, interpersonal and intercultural competence and cover all forms of 

behaviour that equip individuals to participate in an effective and constructive way in social and working life, 

and particularly in increasingly diverse societies, and to resolve conflict where necessary.  

 

Civic competence equips individuals to fully participate in civic life, based on knowledge of social and political 

concepts and structures and a commitment to active and democratic participation. A social competence is 

linked to personal and social well-being, which requires an understanding of how individuals can ensure 

optimum physical and mental health, including as a resource for oneself and one's family and one's immediate 

social environment, and knowledge of how a healthy lifestyle can contribute to this. For successful 

interpersonal and social participation it is essential to understand the codes of conduct and manners generally 

accepted in different societies and environments (e.g. at work). It is equally important to be aware of basic 

concepts relating to individuals, groups, work organisations, gender equality and non-discrimination, society 

and culture. Understanding the multi-cultural and socio-economic dimensions of European societies and how 

national cultural identity interacts with the European identity is essential. The core skills of this competence 

include the ability to communicate constructively in different environments, to show tolerance, express and 

understand different viewpoints, to negotiate with the ability to create confidence, and to feel empathy. 

Individuals should be capable of coping with stress and frustration and expressing them in a constructive way 

and should also distinguish between the personal and professional spheres. The competence is based on an 

attitude of collaboration, assertiveness and integrity. Individuals should have an interest in socio-economic 

developments and intercultural communication and should value diversity and respect others, and be 

prepared both to overcome prejudices and to compromise. B. Civic competence is based on knowledge of the 

concepts of democracy, justice, equality, citizenship, and civil rights, including how they are expressed in the 

Charter of Fundamental Rights of the European Union and international declarations and how they are applied 

by various institutions at the local, regional, national, European and international levels. It includes knowledge 

of contemporary events, as well as the main events and trends in national, European and world history. In 

addition, an awareness of the aims, values and policies of social and political movements should be developed. 

Knowledge of European integration and of the EU's structures, main objectives and values is also essential, as 

well as an awareness of diversity and cultural identities in Europe. Skills for civic competence relate to the 

ability to engage effectively with others in the public domain, and to display solidarity and interest in solving 

problems affecting the local and wider community. This involves critical and creative reflection and 

constructive participation in community or neighbourhood activities as well as decision-making at all levels, 



from local to national and European level, in particular through voting. Full respect for human rights including 

equality as a basis for democracy, appreciation and understanding of differences between value systems of 

different religious or ethnic groups lay the foundations for a positive attitude. This means displaying both a 

sense of belonging to one's locality, country, the EU and Europe in general and to the world, and a willingness 

to participate in democratic decision-making at all levels. It also includes demonstrating a sense of 

responsibility, as well as showing understanding of and respect for the shared values that are necessary to 

ensure community cohesion, such as respect for democratic principles. Constructive participation also involves 

civic activities, support for social diversity and cohesion and sustainable development, and a readiness to 

respect the values and privacy of others. 

 

The social and civic competencies embraces three aspects: personal, interpersonal and intercultural 

competence. As such “... it is linked to personal and social well-being. An understanding of codes of conduct 

and customs in the different environments in which individuals operate is essential. Civic competence, and 

particularly knowledge of social and political concepts and structures (democracy, justice, equality, citizenship 

and civil rights) equips individuals to engage in active and democratic participation”. First and foremost, these 

competencies can be understood as addressing the altered educational concept we have demanded in 

response to the dislocation of education and training from its real results. Considering the contemporary 

reality of the multicultural European society, these competencies are fundamental prerequisites for 

conducting one’s life as an individual and as a member of one or several collectives, while respecting an 

overarching concept of justice (best expressed in human rights). This is why the creation, promotion and 

evolution of these competencies is integral to any kind of formal, non formal or informal education. They are 

the skills for life that young people need to negotiate their path to full adulthood and through the life course. 

We develop on these competencies in greater detail below, as they represent a particularly important and 

crucial dimension in our competence profile for trainers [5]. 

 

2. The Assessment Model in the Frames of Disoci Project  

 

The main aim of the O1 is to develop an Assessment model to evaluate the level of digital, social and civic 

competences of adult educators and to give suggestion on how to increase their competences for better 

outreach of diversified learners: migrant sand refugees. 

The leading partner is SIF, however, each defined above activity has its co-leader from the partnership.  



At the preparation stage, the partnership will make the need analysis (A1 activity, led by SIF) about the 

necessity to improve the digital, civic and social competences of the adult educators for better outreach of 

migrant and refugees and improve the learning outcomes of provided training programs to them.   

 

 

1 picture. Framework.  

This rather new and challenging target group of learners needs new approaches and innovative 

learning pathways to motivate them to learn. It means that the competences of adult educators to 

work with these learners have to be constantly assessed and improved. The methodology of the 

analysis will be based on focus groups of adult educators (10-12 in each focus group) at national level, 

thus totally around 70 adult educators will express their opinion about the topic. The guidelines to 

stimulate discussions with focus groups will be developed. 

 



3. State  of Art 

3.1. Introduction  

Europe needs more cohesive and inclusive societies which allow citizens to play an active role in democratic 

life. Education and youth work are key to prevent violent radicalization by promoting common European 

values, fostering social integration, enhancing inter-cultural understanding and a sense of belonging to a 

community. According to the crisis the refugees, migrants and etc. diversified groups need to be trained and 

integrated to the society they are planning to stay. To solve this problem adults educators need to extend and 

to develop the necessary competences, also to have high quality learning opportunities by special study 

program to be developed for their competences development. New challenges will rise up and new 

competences are necessary for the adults educators working with the migrants, refugees and other diversified 

groups by supporting and helping with their integration to the society as it will be important instrument to 

promote the inclusion of people with disadvantaged backgrounds, especially newly arrived migrants, in 

response to critical events affecting European countries. Refugees and migrants sometimes have been seen 

as a treat to the Christian values. The refugees coming from the Middle East and being transferred to Europe 

might not have an impulse to learn the language and to accept the local culture, and they also might pose a 

threat to the existence of the Christian values. The IOM estimates that more than 464,000 migrants have 

crossed into Europe by sea for the first nine months of 2015.  

According to Eurostat data (2014) adults’ educators participation in the education and training 

activities is very low: in Lithuania (5,4%), Cyprus (7,3%), Ireland (7,3%), Spain (10, %). 

(http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics).  

The analysis of national and EU reports showed that these problems are closely related with 

deficiency of tailored programs suitable for adult educators’ competences development, namely: 

sense of digital, social and civic competence on assessment and validation of informal and non-formal 

learning.  

Thus, DiSoCi project will encourage Digital, Social and Civic competences development for adult's 

educators working with migrants, refugees and diversified groups in the Europe.  

The objectives are:  

1. To evaluate the level of adult's educators Digital, Social and Civic competences  to work with 

migrants and refugees; 

2. To encourage the continuing and professional refinement of adult educator's by producing  

innovative education training program for their digital, social and civic competences development; 

http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics


3. To increase the motivation and reduce disparities in learning outcomes of migrants and refugees 

by suggesting digital e-Repository of Open Educational Recourses for their competences 

development in 4 main training areas: „Promoting of Social Entrepreneurship“, „Promoting Gender 

Equality and diversity in order to protect human rights of migrants and refugees“, „Promoting 

personal development“, „Empowerment of integration of migrants to the labour market“.  

 

To meet the above mentioned needs and implement the objectives, the partnership will prepare 3 

intellectual outputs: assessment model (O1), study program (O2), e-repository (O3)- see scheme 

below. 

The main aim of the O1 is to develop an Assessment model to evaluate the level of digital, social and 

civic competences of adult educators and to give suggestion on how to increase their competences 

for better outreach of diversified learners: migrant sand refugees. This rather new and challenging 

target group of learners needs new approaches and innovative learning pathways to motivate them 

to learn. It means that the competences of adult educators to work with these learners have to be 

constantly assessed and improved.  

The first step of the development of the Assessment model (O1) is to fulfil research on the needs of 

adult educators on evaluating their competences.  

 

3.2. Methodology of the State of Art Review  

The methodology for collecting the data for the State of Art review “Need Analyses of the assessment 

model to evaluate the level of adult educators’ digital, civic and social competences to work with 

migrant and refugees“ is based on using the Focus Group Method. 

Method: focus group is a form of qualitative research in 

which a group of people are asked about their perceptions, 

opinions, beliefs, and attitudes towards a product, service, 

concept, advertisement, idea. Questions are asked in an 

interactive group setting where participants are free to talk 

with other group members. A focus group is an interview, 

conducted by a trained moderator among a small group of 

respondents. The interview is conducted in an informal and 

https://en.wikipedia.org/wiki/Qualitative_research


natural way where respondents are free to give views from 

any aspect.  

The questionnaire with seven main questions to stimulate discussions with focus groups has been 

developed as following:  

1. Do you have experience to train learners –migrants and refugees in general?  

If YES - what kind of training you have organised. In particular,  

 Promoting of social entrepreneurship 

 Promoting gender equality and diversity in order to protect the human right of migrants and 

refugees 

 Promoting personal development of migrants and refugees  

 Empowerment of integration of migrants and refugees into labour market 

 Other training course (please describe) 

2. Do you know any online assessment tool to evaluate competencies of Adult educators working 

with migrants and refugees? 

If Yes, please describe shortly and define the link to the web-site. 

3. Do you know any training programs for developing digital and/or social and civic competencies of 

Adult Educators to work with migrant and refugees in your country? 

If Yes, could you tell a bit if on-line training available to all adult educators or it is class-room 

based training course.  

4. Do you know any training programs for Adult educators to work with migrants and refugees?  

If Yes, please mentioned them. 

5. Within DiSoCi project we plan to develop Digital, Social and Civic Competences of adult educators. 

Do you think, are these competences important to ensure the effective training for migrants and 

refugees?  

If Yes, please motivate. If No, please also motivate. 

6. Did you participate in any training programs to improve your Digital, Social and Civic 

Competences?  

If Yes, let briefly explain the content. 

7. Do you know about any supporting e-materials (printed or on-line) in your country on how to 

better organise work with migrants and refugees, which we could use to further development of 

the training materials?  



If Yes, please provide the titles, or links. Provide also the list of organisations, which support work 

with migrants and refugees in your country which could be your stakeholders (with the possible 

links to their web-sites). 

 

The template of the Agenda for the national Focus group meetings was suggested (see Annex 1).  

The main tasks for the Focus groups were:  

 to collect information according to prepared questionnaire (see above) about the existing 

situation in their countries regarding the development of adult educators’ competences 

needed to work effectively with migrants and refugees with special emphasis for training 

available on-line as Open Educational Resource. It was stated in the project’s proposal that 

partners do not know about existing of such trainings and we have once again to analyse this 

statement.  

 to define at least 10 skills for the digital competence and at least 12 skills for the social and 

civic competences in order to be high-qualified adult educator for migrant and refugees. To 

ensure the better facilitation of the focus groups, the sheet with the suggested for discussions 

and rating by participants the soft skills related to these competences has been prepared in 

advance (see Annex 2) 

Totally, 5 focus groups have been organised in December, 2016 - February, 2017 and 65 adult 

educators have expressed their opinion about the topic: in Ireland- 8 , in Cyprus- 12, in Lithuania- 45 

as 3 focus groups have been organised. Each partner has prepared the national Summary report. 

Thus, State of Art Report is prepared by analysing these national reports.  

 
 

4. Summary of the Answers from the Discussions of Focus Group Meetings 
and Overall Conclusions  

In accordance with the above-defined questions for discussions, the following conclusions are 

made.  

4.1.  Participants experience to train learners – migrants and refugees in general.  

 Promoting of social entrepreneurship 

 Promoting gender equality and diversity in order to protect the human right of migrants and 

refugees 



 Promoting personal development of migrants and refugees  

 Empowerment of integration of migrants and refugees into labour market 

 Other training course (please describe if were any) 

Cyprus 

The discussion around this question showed that the participants of the focus group have experience 

in training, especially with migrants. An example of this would be the Future Worlds Centre 

organization which supports both the personal and professional development of migrants and 

refugees. In addition, all the participants agreed on the fact that diversity is something that it should 

be promoted. During the discussion, the term “abuse” also came up. This was followed by an example 

of various women from African countries who were abused in their countries and decided to migrate 

in order to escape from these conditions. These women received the support and empowerment that 

they needed, in order to move on with their lives. A participant indicated that someone through 

various seminars and techniques can support both his/her personal and professional development as 

well as improve his/her creative thinking abilities. When the participants were asked to present any 

other training courses which they were familiar with, a variety of answers came up. To begin with, the 

L2M project which aims to teach migrant mothers different basic skills, so they can help their children 

with homework, is a worth mentioning example. In addition, other projects which deal with migrants 

and refugees such as “BRAMIR” and “Us and Them”, were also presented. Finally, a participant 

provided information about an after-school program that provides help to refugee kids with their 

classes.  

Ireland 

The group of people who attended had a mix of experiences in working with migrants and these are 

captured below. They ranged from working with young people who have recently arrived in Ireland to 

those who are attempting to attend university.  

1. Training for under 18s to prepare for school immersion & non-formal training/support for 

migrants and refugees.  

2. A prison teacher from 1996-2002 – taught some men who were early arrivals as migrants. At 

the time teachers’ own resourcefulness together with experience of teaching to diversity were 

critical. 

3. Capacity building training for the “Better together” project with Open Society and the 

European Students Union (ESU).  



4. Promotion of personal development of migrants and refugees though the courses delivered. 

Helping the migrants and refugees link in with services to access the labour market.  

5. University of Youth Development & Erasmus+ training.  

6. Teaching Intercultural Studies, community & youth work at Maynooth University Group and 

Mosney Residents (Accommodation Centre for Asylum Seekers in Mosney, Co Meath); 

Women’s Leadership; participation; integration for Mosney Women Residents & migrant 

women living in Co. Meath; Personal Development & Confidence Building for migrant women 

and men living in Co Meath; Dealing with institutional living for Mosney Women. 

7. Promoting gender equality and diversity; promoting personal development of migrants and 

refugees; Empowerment of migrants and refugees through proper integration; making 

education easy for migrant children.  

Lithuania (common points of view from 3 focus groups)  

The results of the discussion of the question about participants experience to train learners showed 

that all the participants have experience on training on the above-mentioned topics, however only few 

participants have experience to work with education of migrants and refugees.  

Various problems related to the ethical, cultural and political contexts appeared as the result of gender 

inequality issues. Some participants expressed the idea that some refugees come with some 

personality problems which were grown in the gender inequality environment. Women are seen as a 

slave, who has to serve for men. Thus, the training on gender equality is important to them.  

The participants mentioned that migrants and refugees have a strong need for personal development 

as well as professional. Also, they pointed out that personal development most of the times are even 

more important than professional due to the integration factors. Refugees and Migrants have to 

become more open for new culture, language and people. And just after setting up they start to think 

about new professional opportunities.  

Participants mentioned that there are some initiatives for migrants and refugees to integration into a 

labour market. However, they are not well acquainted with them and could not mention any name of 

the initiative. 

 

Overall conclusions 

 The participants of the Focus groups showed a sound background of the experience to train 

learners – migrants and refugees in general, as well in trainings to promote social 



entrepreneurship, gender equality and diversity in order to protect the human right of 

migrants and refugees, personal development of migrants and refugees, empowerment of 

integration of migrants and refugees into labour market. Thus, their participation in the 

research created a good basis to define the needs of the adult educators in developing the 

competences necessary for effective work with migrants and refugees. 

 Cyprus and Ireland showed higher level of expertise to work with migrants and refugee than 

Lithuania. Thus, these partners will share the experience with partners from Lithuania, 

which are in the process of preparation to provide effective training for new- comers: 

refugees, asylum seekers and migrants. These experienced partners will also benefit from 

the project by testing their educational experience and getting feedback. 

4.2. Participants knowledge on online assessment tool to evaluate competencies of 

Adult educators working with migrants and refugees. 

 Short description of the available online assessment tool (s) 

 defined the links to the web-sites with relevant online assessment tool(s) 

Cyprus 

During the discussion, the participants agreed that “Formative” is the best available online assessment 

tool which allows writing, uploading images, matching exercises, etc. In addition, results are live and 

the trainer can view them in real time which is very helpful. A detailed how-to guide about Formative 

assessment  can be found below.  

Formative: 

http://schd.ws/hosted_files/1worldconference2016/b3/Formative%201_World%20presentation%20pdf.pdf 

Ireland 

Participants had no knowledge of online assessment tools to evaluate competencies of adult 

educators working with migrants and refugees.  

The IDEAL project (www.erasmusideal.com) designed a survey to gather information from teachers 

and tutors about digital competence applied to their work. However the tool is not on-line. Comments 

made:  

“hard to imagine what that online assessment tool would/could/should look like” 

“may be better framed as reflection or self-evaluation”  

http://schd.ws/hosted_files/1worldconference2016/b3/Formative%201_World%20presentation%20pdf.pdf
http://www.erasmusideal.com/


“I am unsure how any online assessment tool would evaluate the competences of Adult 

Educators”. In Community Education, the we are not only delivering the programmes, 

they have many other factors, experience in Community Ed that are very important”  

“I think there is a real lack of awareness of “our” own cultural assumptions and 

therefore need to firstly agree & understand what we want to be competent in before 

we can measure whether we’re getting there”  

Also 6 out of 7 participants were unaware of the “European Reference Framework KEY COMPETENCES 

FOR LIFELONG LEARNING” and did not use it in their daily practice. One person is using it in 

development of education programmes and curricula leading to QQI awards and for Erasmus+ 

applications. There was a shared view that rather than ‘assessing’ or measuring the competences of 

adult educators that any competency framework should be used in a developmental way to assist 

educators identify what competences they possess and where they need to go for additional training 

and support. They felt that ‘measuring’ competences could be seen as threatening to some adult 

educators and they might resist it. 

Lithuania (common point of view from 3 focus groups)  

Participants agreed that the assessment is the important part of the learning process as it allows 

evaluating the skills and competences obtained within the training course. It was also stressed by 

participants that in order to measure the impact of the training course the pre-assessment and post 

assessment have to be done. The content of the assessment tool fully depends on the content of the 

course, and participants did not know about the on-line assessment tool to evaluate the level of 

digital, social and civic competences of adult educators.  . However, when the participants were 

asked about the types of virtual environments in which the on-line assessment tools could be 

presented, the participants showed the sound knowledge about this topic and have the experience 

to use different types of the virtual environments to produce the assessment tools in other projects 

and training courses. One of the most intensive discussions was about the most suitable assessment 

tool, which would provide an immediate answer to the learners. All  participants agreed that it is 

impossible to name only one best solution as  trainers use the tool, which is more comfortable for 

him/her. A big part of participants usually uses tools, which can be found on MOODLE environment 

as they provide trainings there. Those tools let trainers to create various types of tasks such as: 

questions with single or multiple correct answers, calculates, calculated multi-choice, essay, 

matching, numeric, random short answers, true/false, descriptions (Note: the text answers have to 



be checked and evaluated by a trainer). Also, it is possible to integrate external assessment tools to 

MOODLE environment to make it more interactive and attractive for learners: www.moodle.com. A 

few participants told that they use an interactive assessment tool called Kahoot. It is fun and 

interactive assessment tool which is the best for quick assessment, and could be used in the Mobile 

phones. There are four options: a quiz, a jumble, a discussion and a survey. The students can use 

their own mobile devices or enter the assessment by a web: www.kahoot.it. Also, participants 

mentioned a tool called Socrative. The tool can be used for quick quizzes and also on the fly. The 

website automatically divides the class into teams. The tool suggests to use interactive answers 

provision or traditional:www.socrative.com. 

Overall conclusions 

 In general, participants agreed that the assessment is one of the very important part of the 

learning process, however, the assessment strategies are still not very well developed, 

especially on-line assessment on the Lifelong Learning Key Competences.  

 The knowledge of the participants on the on-line assessment tools varied from “zero” to very 

high level of knowledge about different types of virtual environments, which could be used 

for on-line assessment tools like www.moodle.com, www.kahoot.it, www.socrative.com.  

 No one of the participants knew about the specific on online assessment tool to evaluate 

competencies of Adult educators working with migrants and refugees. That means that 

project DiSoCI is innovative as it will produce the on-line Assessment tool to evaluate the 

level of digital, social and civic competences of adult educators for better outreach of 

migrants and refugees.  

 

4.3.  Training programs for developing digital and/or social and civic competencies 

of Adult Educators to work with migrant and refugees in partner country 

 Short description of on-line training available to all adult educators  

 Short description of class-room based training course for adult educators 

Cyprus 

Related to online training, one participant of the focus group mentioned the online open source 

platform called edX. There are many online courses freely available for everyone in this platform. 

When it comes to class-room based training courses, various answers came up. Except the courses 

that the universities run, there are “Adult Education Centers” which provide general adult education 

http://www.moodle.com/
http://www.kahoot.it/
http://www.socrative.com/
http://www.moodle.com/
http://www.kahoot.it/
http://www.socrative.com/


in Cyprus. The main objective of the Adult Education Centers is the general development of each 

adult’s personality, as well as the social, financial and cultural development of citizens and society in 

general. They also offer, free of charge, Greek language courses to children of repatriated Cypriots 

and to political refugees. Finally, Maria Menicou (http://menicoumaria.com/), a participant of the 

focus group offers seminars and training programs. She is a Personal and Professional Development 

Coach and a ‘Thinking into Results’ Consultant, who works closely with The Proctor Gallagher Institute. 

With a life-long disposition and aptitude to studying and understanding the factors that contribute to 

psychological and sociological behaviour, she now works with individuals, companies and 

organizations, by helping to inspire and to encourage people to achieve the success and results that 

they aspire 

 

Ireland 

Majority of participants were unaware of such training programmes, however there is a general 

intercultural training available. One person attends a face-to-face course at Maynooth University 

Department of Applied Social Studies https://www.maynoothuniversity.ie/applied-social-studies/our-

courses 

 

Lithuania (common point of view from 3 focus groups)  

When the discussion turned to online training courses, the participants went thoughtful and started 

to mention the most popular online learning platforms such as edX, Udacity, Udemy or Coursera. 

However, they point out the fact that not all courses are free to enter. The best courses most of the 

time is paid and that creates problems for refugees.  

Talking about class-room based training courses, most of participants mentioned that they are related 

to the migration centres, adult education centres or labour centres which are more concerned about 

the social competences. 

The training for adult educators is provided by migration centres or other educational institutions 

which had a previous experience with migrants. For example, UPC (Education Development Centre) 

has organized training for educators and  facilitators on the subject of integration of migrants and 

refugees in Lithuania. The trainings aimed at the provision of basic knowledge for educators to gain 

more knowledge and skills about integration models and practises in Lithuania.  

Overall conclusions 

http://menicoumaria.com/
https://www.maynoothuniversity.ie/applied-social-studies/our-courses
https://www.maynoothuniversity.ie/applied-social-studies/our-courses


 The collected information about the existing situation in partners’ countries showed that 

there is no freely-available on-line training program for development of adult educators’ 

competences needed to work effectively with migrants and refugees  

 Some class-room training programs for personal, social and cultural developments exist, 

however, their accessibility is limited and do not ensure the wide usage of such trainings 

by adult educators.  

 

 

4.4. Available training programs for Adult educators to work with migrants and 

refugees 

 Short description of the training programs 

Cyprus 

Throughout the discussion, different training programs and resources came up, for adult educators 

who work with migrants and refugees. To begin with, an educational program called “iLearnGreek”, 

aims to provide free Greek language courses to Third Country Nationals, in order to support their 

integration process in the Cypriot society and labor market. In addition, information centres for 

migrants and refugees are coming up soon, so these people can make their transition to the new 

society easier. Finally, the North South Centre (https://en.wikipedia.org/wiki/North–South_Centre) 

was established in November, 1989 as an "Enlarged Partial Agreement" so that other states not 

members of the Council of Europe can also join. There are currently 17 member States, two of whom 

are not members of the Council of Europe. It offers courses on human rights and it can be useful for 

people who are interested in social topics such as human rights, skills, etc. In addition, a key objective 

of the activities carried out under this agreement is to strengthen the role of youth and facilitate the 

development of policies and structures for youth participation, particularly in Europe and Africa. 

Ireland 

Some participants were unaware of such programmes but others noted the following training 

programmes available:  

- Anti-racism training 

- Intercultural training  

https://en.wikipedia.org/wiki/North–South_Centre


- MigraAfrica (http://migrafrica.org/2016/02/14/what-we-do/, Erasmus+ project on youth 

entrepreneurship: Inclusive Social Youth Entrepreneurship for Better Social Change, 

http://migrafrica.org/2017/02/01/entrepreneuryouth/) and  

- ADYNE – African Diaspora Youth Network Europe : http://www.adyne.eu/index-2.html  

- face-to-face course at Maynooth University Department of Applied Social Studies 

https://www.maynoothuniversity.ie/applied-social-studies/our-courses 

 

Lithuania (common point of view from 3 focus groups) 

Various training programmes related to integration of migrants and refugees were mentioned during 

the discussion. Participants mentioned language learning programmes provided by Red Cross, Centras 

plius, Caritas, UPC and others.  

Participants also mentioned that they have wide experiences in providing different kind of training 

course for disadvantaged adults, which could be also adapted to migrants and could contribute to 

the training of migrants. The following training courses were mentioned: personal development, 

empowerment to integration into labour market, development of soft skill related to employment, 

promoting entrepreneurship with the special emphasis on lifestyle entrepreneurship, promoting 

gender equality and diversity in order to protect human rights of disadvantaged peoples. However, it 

was also mentioned that the quality of the delivering of these training courses will depend on the 

possibility to adapt the training courses to migrants and have some available online resources for 

training, such as practical exercises, tests etc. Participants have positively evaluated the project’s 

aim to develop e-Repository of practical on-line exercises (based on Open Educational resources) in 

order to improve the facilitation of the training courses for migrants. 

Overall conclusions 

 Different training courses are available for migrants in partners’ countries; the most 

popular are language course, human rights, personal development, intercultural training, 

and entrepreneurship.  

 There is a great opportunity to adapt the existing training course for disadvantaged adults 

to train migrants, specifically, the non-formal online training course on developing soft 

skills for employability (www.job-yes.eu ) , on-line training course for developing Lifestyle 

business (http://www.ace-erasmusplus.eu). These courses showed their great impact on 

the disadvantaged learners and could be useful  to train the migrants too.  

http://migrafrica.org/2016/02/14/what-we-do/
http://www.adyne.eu/index-2.html
https://www.maynoothuniversity.ie/applied-social-studies/our-courses
http://www.job-yes.eu/
http://www.ace-erasmusplus.eu/


 Partners have mentioned as well the necessity of online repositories of practical exercises 

(based on Open Educational resources) in order to improve the facilitation of the training 

course for migrants. 

 

4.5. Importance of Digital, Social and Civic Competences of adult educators to 

ensure the effective training for migrants and refugees.  

 Motivation why these competences are important 

 Motivation why these competences aren’t important 

Cyprus 

During the discussion, all the participants agreed on the importance of these skills and competences 

for adult educators, as rather new and challenging target group of migrant-learners needs new 

approaches and innovative learning pathways to motivate them to learn. And it means that the 

competences of adult educators to work with these learners have to be constantly assessed and 

improved. The adult educators with high level of social and civic competences can certainly help 

refugees or migrants in terms of civilization, socialization and social participation. However, it was 

also stressed that these competences are also important for migrant themselves. One participant 

indicated that there are a lot of migrants and refugees that were injured or had tough times in their 

country and now they are willing to do any type of job. In order to have almost any type of job, these 

skills are very important. Future Worlds Centre records all the types of jobs the migrants and refugees 

have been doing, in order to be able to help them. So, they are trying to make a database with all 

these information in order to be able to help migrants and refugees. 

Ireland 

Majority of persons agreed that these competences are important:  

“Yes, these competences are important but should be inclusive of specific strategies 

to work with migrants and refugees.” 

“Yes, I believe these competences are important as they empower migrants and 

refugees to be able to acquire skills to compete in the job market.” 

“Yes, especially for communication”. 

One person noted that these competences are not important but did not justify. 

Lithuania (common point of view from 3 focus groups) 



The participants of the discussion agreed that digital, social and civil competences are very important 

for adult educators working with migrants and refugees in order to promote the inclusion to the 

society.  

Two participants expressed a warning that civic competences might not be so important. Most of 

the refugees and migrants have strong connections with their own country and culture and adult 

educators might not be able to provide the information correctly. 

Overall conclusions  

 Majority of the participants strongly agree that a good level of Digital, Social and Civic 

Competences of adult educators is important in order to ensure the effective training for 

migrants and refugees.  

 Development of these competences could help adult educators to deliver attractive and 

effective training course to migrants and refugees and to help them to be integrated to the 

society. 

 

4.6.  Participants experience participate in training programs to improve their 

Digital, Social and Civic Competences 

 Brief content of the training programs 

Cyprus 

Participants took part in different training programs to improve their skills and competences, but these 

courses were not oriented for developing exactly two mentioned key competences in one complex 

course. To begin with, VALORG was in a series of seminars for a month, for the development of skills 

around waste management which included both theoretical and practical components. This training 

course is developed mainly for people who wanted to change jobs, so they sought to develop new 

skills. Moving on, the next training program was related to managing intercultural groups. This 

training course is oriented to migrants in order to describe their own experiences and input around 

how they were integrated. Tips and ice breaking activities about handling people from a different 

culture were presented. In addition, the Future Worlds Center offers a training unit on Global 

education that aims at raising awareness on the interconnectedness in the world. Moreover, there are 

some toolkits available that help teachers, who can then transfer this knowledge to their students. 

Finally, some people from UCY attended a training program on human rights at an NGO fair. From 



this training program, they generated the idea of creating an organisation for defending the human 

rights. 

 

Ireland 

Majority of participants did not participate in training programme focused on improving digital, social 

and civic competences. One person completed training on social & civic competences but not digital 

and one person completed such training as part of Erasmus+ programme. 

 

Lithuania (common point of view from 3 focus groups) 

Participants reflected that they have attended some seminars on the subject of digital, social and civil 

competences. However, they express the need to have deeper knowledge about these competences. 

Some participants told that they have participated in online seminars, however, not many seminars 

were offered in their areas. Participants told that they improve their digital skills in IT Academies where 

such trainings are provided. In addition, the IT training centres offer specialized courses for particular 

tools and applications. However, a less attention is paid for seminars and trainings on social and civic 

competences. It was mentioned only one organisation UPC , which  provides class-room based training 

on social competences for educators and the programme includes topics about empathy, 

understanding, communication, behaviour and many more. 

Participants also stressed the importance of assessment of the key competences as it is necessary to 

realise which skills and competences you have and which you still have to develop in order to work 

successfully with migrants and refugees.  

Overall conclusions 

 Participants had the experiences to participate in different training courses to improve 

their skills and competences, but they did not participate in any training course which 

could provide the complex approach to develop Digital, Social and Civic Competences. 

 Participants also stressed the importance of assessment of the key competences as it is 

necessary for adult educators to realise which skills and competences she/he has in 

good level and which still have to develop in order to work successfully with migrants 

and refugees. 

 

 



4.7. Participants knowledge about any supporting e-materials (printed or on-line) 

in partner’s country on how to better organise work with migrants and 

refugees, which could be used to further development of the training 

materials of the DiSoCi. 

 The titles or/link of the programs  

 List of organisations, which support work with migrants and refugees in partner country 

which could be stakeholders of the DiSoCi project. (with the possible links to their web-

sites) 

Cyprus 

VALUE Project (http://valuemultilingualism.org/index.php/en/). VALUE is a project for supporting 

schools improves their educational processes and outcomes, through the use of multilingual practices. 

It is funded by the European Commission and it will be completed in 2017. VALUE offers a toolkit and 

resources for adding value to multilingualism in formal education. Specifically, VALUE will provide 

learners in schools with tools and methods to use both the language of instructions and the language 

of origin at different levels of competences. The methodologies, tools and practices (innovative 

interactive teaching techniques, ICT, digital storytelling) will be incorporated in schools’ programmes 

to improve access and quality of education in relation to the diversity in schools. The open, interactive 

platform will be available to a wide range of organisations across the EU to embed and use. 

Home for cooperation (http://www.home4cooperation.info/). The Home for Cooperation is a unique 

community centre located in the heart of Nicosia. It is the embodiment of intercommunal cooperation, 

contributing to the collective efforts of civil society in their engagement with peacebuilding and 

intercultural dialogue. Using its sources it encourages people to cooperate with each other beyond 

constraints and dividing lines. It offers bi-communal courses for kids, to communicate between them 

without using language. 

The World From Our Doorstep (http://www.worldfromourdoorstep.com/index.php/en/) 

The project’s overall objective is to raise the awareness and change the attitudes of young children 

towards development issues and ensure they can take action to support sustainable ways of living. 

The project is designed to explore three main learning themes: 

- the concept of interconnectedness (local-global links), 

- sustainability, 

- and fairness (through Fairtrade). 

http://valuemultilingualism.org/index.php/en/
http://www.home4cooperation.info/
http://www.worldfromourdoorstep.com/index.php/en/


It will do so using a range of stimulating learning resources (story books and topic boxes), approaches 

such as storytelling, outdoor/experiential learning, and enquiry. 

Youth of the World (http://youthoftheworld.org/join-us/toolkit-in-english-from-scotland/) 

A Global Citizenship resource for youth work. Using six everyday commodities as a starting point to 

explore global interdependencies; water, tobacco, chocolate, textiles, mobile phones and sustainable 

food. This book is designed by youth workers and global education experts to promote global youth 

work as a mainstream practice across Scotland. It can be incorporated into a wider youth programme 

by using selective activities or as a comprehensive programme. 

GlobaLab (http://www.globalab.org/materials) 

The project aims to improve the quality of youth work and join efforts of youth and educational bodies 

towards making young people promoters of global citizenship. The GlobaLab-2 project will be a 

laboratory for young people, where they will have an opportunity to think of the issues they face every 

day from the global perspective. It will allow them to find their own role in the global society, as well 

as stimulate their behavioural change in order to contribute to sustainable development both locally 

and globally. The project will also allow its participants to identify the effects of the global issues to 

their own lives and make them become more active and responsible by changing their own views, 

attitudes and daily habits. 

 

Ireland 

Participants were of a rather consistent view that adult educators develop the training materials 

themselves or adapt existing ones from various sources, based on learners needs. However, they also 

follow QQI module descriptor for accredited courses.  

In some cases, they also co-design and evaluate the materials with participants.  

The also suggested the following resources as relevant for the DiSoCi project:  

- IDEAL project will publish booklets and videos about using VLEs, video, iPads, IWBs, etc. for 

developing literacy and language skills for diverse groups of adult learners. The project website 

is: https://www.erasmusideal.com/. Some of the Intellectual Outputs are still in the 

development phase and have not yet been uploaded to the site. The project is due to end in 

late Summer/Autumn 2017.  

- Resources developed by ENAR Ireland (http://enarireland.org/) 

- Anti-hate speech training 

http://youthoftheworld.org/join-us/toolkit-in-english-from-scotland/
http://www.globalab.org/materials
https://www.erasmusideal.com/


- IHREC/FET products about Mainstreaming Equality.  

 https://www.ihrec.ie/download/pdf/equality_in_action.pdfhttp://www.intercultural.ie/content/step-

12-mainstreaming  

 http://www.esf.ie/en/ImageLibrary/Repository/Info-and-Pub/Equality-in-FET-_-VET-Conference-

Proceedings-2006_Mainstreaming-Equality.pdf  

- A tool which emerged from an IHREC funded project in 2013 about implementing Equality 

Proofing when designing and delivering FET Programmes (attached in Annex) 

 

Suggested organisations, which support work with migrants and refugees in partner country which 

could be stakeholders of the DiSoCi project include:  

- Irish Refugee Council (http://www.irishrefugeecouncil.ie/)  

- MRCI – Migrants Right Centre Ireland (http://www.mrci.ie/)  

- Crosscare Migrant Project (https://www.migrantproject.ie/)  

- ETBs – Education and Training Boards  

- NASC – The Irish Immigrant Support Centre (http://www.nascireland.org/) 

- NYCI – National Youth Council of Ireland (http://www.youth.ie/)  

- IHREC - Irish Human Rights and Equality Commission (https://www.ihrec.ie/)  

- Equality Mainstreaming Projects 

- ENAR Ireland and their network (http://enarireland.org/)  

- D8 Community Education Centre (http://d8cec.ie/) 

- Wezesha (http://wezeshadada.com/)  

- New Communities Partnership (http://www.newcommunities.ie/ ) 

- AkiDwa (http://akidwa.ie/ ) 

- Africa Centre (http://www.africacentre.ie/ ) 

- Young People at Risk (http://www.ypar.ie/)  

- Cultur Celebrating Diversity (http://www.cultur.ie/ ) 

- Faroige (http://www.foroige.ie/ ) 

- St Stephen’s Green Trust (http://www.ssgt.ie/ ) 

- ETBs 

- Leader Partnership (http://www.countykildarelp.ie/  

- Migra Africa (http://migrafrica.org/2016/02/14/what-we-do)  

https://www.ihrec.ie/download/pdf/equality_in_action.pdfhttp:/www.intercultural.ie/content/step-12-mainstreaming
https://www.ihrec.ie/download/pdf/equality_in_action.pdfhttp:/www.intercultural.ie/content/step-12-mainstreaming
http://www.esf.ie/en/ImageLibrary/Repository/Info-and-Pub/Equality-in-FET-_-VET-Conference-Proceedings-2006_Mainstreaming-Equality.pdf
http://www.esf.ie/en/ImageLibrary/Repository/Info-and-Pub/Equality-in-FET-_-VET-Conference-Proceedings-2006_Mainstreaming-Equality.pdf
http://www.irishrefugeecouncil.ie/
http://www.mrci.ie/
https://www.migrantproject.ie/
http://www.youth.ie/
https://www.ihrec.ie/
http://enarireland.org/
http://d8cec.ie/
http://wezeshadada.com/
http://www.newcommunities.ie/
http://akidwa.ie/
http://www.africacentre.ie/
http://www.ypar.ie/
http://www.cultur.ie/
http://www.foroige.ie/
http://www.ssgt.ie/
http://www.countykildarelp.ie/
http://migrafrica.org/2016/02/14/what-we-do


- UBELE (http://www.ubele.org/ )  

- ADYNE (http://www.adyne.eu/ ) 

 

Lithuania (common point of view from 3 focus groups)  

- Job-Yes project. Job-Yes project aimed to develop social and civic, learning to learn, sense of 

initiative and entrepreneurship and digital competences for disadvantaged learners. The 

results of the project are the on-line exercises-OERs, and these OERs could  help adult 

educators who work with disadvantaged people to gain more knowledge on the mentioned 

competences (www.job-yes.eu). The project also creates awareness about gender equality and 

diversity at workplaces by providing on-line exercises (OERs) on related topics.  

- CaMEO. The project is aimed to help older workers to gain new competences learning in e-

Academy and find a job in ICT area using matching database (www.c-ameo.eu). 

Overall conclusions 

 Participants have suggested variety of useful links for already developed projects, oriented to 

improve access and quality of education of disadvantaged learners, which could ensure the 

synergy between developed and proved projects and newly-developing the DiSoCi project.  

 These projects show different methods and tools which are in good value for the 

disadvantaged learners and could be adapted to organise trainings for migrant and refugees, 

like, digital storytelling, using on-line self-assessment tools for defining the level of soft skills 

needed for employability, using of open educational resources to develop the soft skills and 

key competences etc. 

 The training topics of some of the projects are clearly-related to DiSoCi project, thus these 

projects could be used by partners as a basis for developing the e-Repository (O3) planned 

in the project. The topics are: engagement with peacebuilding and intercultural dialogue; 

promoting of global citizenship, identifying the effects of the global issues to learners’ own 

lives and make them become more active and responsible by changing their own views, 

attitudes and daily habits; mainstreaming equality, creating awareness about gender 

equality and diversity at workplaces 

 

http://www.adyne.eu/
http://www.job-yes.eu/
http://www.c-ameo.eu/


5. Summary of the Skills for Digital Competence  

5.1. Definition of the Digital Competence 

 

Facilitator of each Focus group presented the definitions of Digital competences in accordance with „KEY 

COMPETENCES FOR LIFELONG LEARNING. European Reference Framework“.  

 

Digital competence involves the confident and critical use of Information Society Technology (IST) for 

work, leisure and communication. It is underpinned by basic skills in ICT: the use of computers to 

retrieve, assess, store, produce, present and exchange information, and to communicate and 

participate in collaborative networks via the Internet. 

Digital competence requires a sound understanding and knowledge of the nature, role and 

opportunities of IST in everyday contexts: in personal and social life as well as at work. This includes 

main computer applications such as word processing, spreadsheets, databases, information storage 

and management, and an understanding of the opportunities and potential risks of the Internet and 

communication via electronic media (email, network tools) for work, leisure, information sharing and 

collaborative networking, learning and research. Individuals should also understand how IST can 

support creativity and innovation, and be aware of issues around the validity and reliability of 

information available and of the legal and ethical principles involved in the interactive use of IST. 

Skills needed include the ability to search, collect and process information and use it in a critical and 

systematic way, assessing relevance and distinguishing the real from the virtual while recognising the 

links. Individuals should have skills to use tools to produce, present and understand complex 

information and the ability to access, search and use Internet-based services. Individuals should also 

be able use IST to support critical thinking, creativity, and innovation.  

Use of IST requires a critical and reflective attitude towards available information and a responsible 

use of the interactive media. An interest in engaging in communities and networks for cultural, social 

and/or professional purposes also supports this competence. 



 

5.2. Final List of the Skills for Digital Competences 

To ensure the better facilitation of the focus groups, the sheet with the suggested for discussions and rating by participants 13 soft skills related 
to these competences has been prepared in advance (see Annex 2). 

Facilitator of each focus group summarised the participants’ suggestion for names of the skills, description of each skill and defined the average 
rate from the group. On the basis of the national suggestions, and taking into account that all suggested skills have been rating more the 6 points, 
the final list of 13 soft skills for Digital competence has been defined and agreed within the partnership as following: 

 

Digital competence 

Competence area Skills 
 

Description of the skill  Average rate 

of the skill  

1. Information  1.1 Browsing  To access and search for online information, to articulate information needs, to find relevant information, to select 

resources effectively, to navigate between online sources, and create navigation strategy.   

AV: 9,10 (9) 

1.2. Using open 

educational 

resources (OERs) for 

adults’ education  

To understand the concept of OER, to be able to give examples, to access OER and to learn online, to collect OER and to 

share online.  

AV: 8,62 (9) 

1.3 Storing and 

retrieving 

information  

To manipulate and store information and content for easier retrieval, to organise information and data, to manage files.   

AV: 8,51 (9) 

 



2. 

Communication 

2.1 Interacting 

through technologies  

 

To interact through a variety of digital devices and applications;  to communicate respectfully in on-line situations (for 

example in on-line collaborative groups and social media/ when using images) 

 

AV: 8,56 (9) 

2.2. Sharing 

information and 

content  

To share with others the location and content of information found, to be willing and able to share knowledge, content 

and resources, to act as an intermediary, to be proactive in the spreading of news, content and resources, to know about 

citation practices and to integrate new information into an existing body of knowledge.  

 

AV: 8,23 (8) 

2.3 Collaborating and 

sharing practises 

through digital 

channels  

To use technologies and media for team work, sharing practices, collaborative processes, co-construction, co-creation 

of resources, knowledge and content and to prevent cyber bullying. 

AV: 8,53 (9) 

2.4 Netiquette  To have the knowledge and know-how of behavioural norms in online/virtual interactions, to develop active strategies 

to discover inappropriate behaviour.  

AV: 8,88 (9) 

 

3. Content 

creation 

3.1 Digital Content 

Creation 

To create content in different digital formats including multimedia, videos and etc., to express creatively through digital 

media and technologies.  

AV: 8,69 (9) 

3.2 Aware about 

Copyright and 

Licences  

To understand how copyright and licences apply to information and content.  AV: 8,4 (8) 

 



4. Safety 4.1 Protecting devices 

and personal data 

To protect own devices and to understand online risks and threats, to know about safety and security measures and to 

understand common terms of service, active protection of personal data, understanding other people privacy, to protect 

self from online fraud and threats and cyber bullying.  

AV: 8,96 (9) 

 

5.Problem 

solving 

5.1 Solving technical 

problems  

To identify possible technical problems and solve them (from trouble-shooting to solving more complex problems) with 

the help of digital means. 

AV: 6,52 (7) 

5.2 Identifying needs 

and technological 

responses  

To assess needs in terms of resources, tools and competence development, to critically evaluate possible solutions and 

digital tools, to match needs with possible solutions. 

AV: 6,93 (7) 

5.3 Innovating and 

creatively using 

technology  

 

To innovate with technology, to participate actively in collaborative digital and multimedia production, to express oneself 

creatively through digital media and technologies, to create knowledge with the support of digital tools. 

AV: 6,82 (7) 

. 



 

6. Summary of the Skills for Social and Civic Competences 

6.1 Definition of Social and Civic Competences 

Facilitator of each Focus group presented the definitions of Social and Civic competences in accordance with 

„KEY COMPETENCES FOR LIFELONG LEARNING. European Reference Framework“.  

Social competence includes personal, interpersonal and intercultural competence and cover all forms 

of behaviour that equip individuals to participate in an effective and constructive way in social and 

working life, and particularly in increasingly diverse societies, and to resolve conflict where necessary. 

Civic competence equips individuals to fully participate in civic life, based on knowledge of social and 

political concepts and structures and a commitment to active and democratic participation.   

Social competence is linked to personal and social well-being which requires an understanding of how 

individuals can ensure optimum physical and mental health, including as a resource for oneself and 

one’s family and one’s immediate social environment, and knowledge of how a healthy lifestyle can 

contribute to this. For successful interpersonal and social participation it is essential to understand 

the codes of conduct and manners generally accepted in different societies and environments (e.g. 

at work). It is equally important to be aware of basic concepts relating to individuals, groups, work 

organisations, gender equality and non-discrimination, society and culture. Understanding the multi-

cultural and socioeconomic dimensions of European societies and how national cultural identity 

interacts with the European identity is essential. The core skills of this competence include the ability 

to communicate constructively in different environments, to show tolerance, express and understand 

different viewpoints, to negotiate with the ability to create confidence, and to feel empathy. 

Individuals should be capable of coping with stress and frustration and expressing them in a 

constructive way and should also distinguish between the personal and professional spheres. 

The competence is based on an attitude of collaboration, assertiveness and integrity. Individuals 

should have an interest in socio-economic developments and intercultural communication and 

should value diversity and respect others, and be prepared both to overcome prejudices and to 

compromise. 

Civic competence is based on knowledge of the concepts of democracy, justice, equality, citizenship, 

and civil rights, including how they are expressed in the Charter of Fundamental Rights of the 

European Union and international declarations and how they are applied by various institutions at 

the local, regional, national, European and international levels. It includes knowledge of 

contemporary events, as well as the main events and trends in national, European and world history. 



In addition, an awareness of the aims, values and policies of social and political movements should 

be developed. Knowledge of European integration and of the EU’s structures, main objectives and 

values is also essential, as well as an awareness of diversity and cultural identities in Europe. Skills for 

civic competence relate to the ability to engage effectively with others in the public domain, and to 

display solidarity and interest in solving problems affecting the local and wider community. This 

involves critical and creative reflection and constructive participation in community or 

neighbourhood activities as well as decision making at all levels, from local to national and European 

level, in particular through voting. Full respect for human rights including equality as a basis for 

democracy, appreciation and understanding of differences between value systems of different 

religious or ethnic groups lay the foundations for a positive attitude. This means displaying both a 

sense of belonging to one’s locality, country, the EU and Europe in general and to the world, and a 

willingness to participate in democratic decision-making at all levels. It also includes demonstrating a 

sense of responsibility, as well as showing understanding of and respect for the shared values that 

are necessary to ensure community cohesion, such as respect for democratic principles. Constructive 

participation also involves civic activities, support for social diversity and cohesion and sustainable 

development, and a readiness to respect the values and privacy of others. 

 



 

6.2. Final List of the Skills for Social and Civic Competences 

 

To ensure the better facilitation of the focus groups, the sheet with the suggested for discussions and rating by participants 14 soft skills related 
to these competences has been prepared in advance (see Annex 2). 

Facilitator of each focus group summarised the participants’ suggestion for names of the skills, description of each skill and defined the average 
rate from the group. On the basis of the national suggestions, the skill 1.5 “Intercultural awareness in education” has been divided into two separate 
skills:  Intercultural awareness in education” (now 1.5) and  “Understanding of intercultural issues” (now 1.6).  Taking into account that all suggested 
skills have been rating more the 6 points, the final list of 15 soft skills for Social and Civic competences has been defined and agreed within the 
partnership as following:   
 

Social and civic competences  

Competence areas  

 
 

Skills  

 

Description of the skill  Average rate 

of the skill  

1. 

Interpersonal, 

intercultural 

and social  

1.1. Constructive 

communication in 

different 

environments 

Ability to communicate constructively in different social situations (tolerate other’s views and behaviour; 

awareness of individual and collective responsibility); ability to use nonverbal communication in order to 

better avoid language barrier; ability to facilitate diverse learner groups to ensure the development of 

positive intercultural relationships and understanding. 

AV: 9,36 (9) 

1.2. Empathy Ability to act empathetically, create confidence and empathy in other individuals, ability to express wiliness 

to help the learners/clients to solve their everyday problems. 

AV: 8,83 (9) 

 

1.3. Capable of 

coping with stress 

Ability to express one’s frustration in a constructive way (control of aggression and violence or self-

destructive patterns of behaviour). Ability to resolve conflict in a classroom situation. Awareness of one’s 

AV: 9,26 (9) 



and frustration in 

a constructive way  

own perceptions and biases, and control over these, taking into account the diversity of people in the 

classroom.  

1.4. Distinction 

between personal 

and professional 

spheres 

Ability to maintain a degree of separation between professional and personal spheres of life, and to resist 

transferring professional conflict into personal domains. Ability to act with compassion and understanding 

as well to have practical knowledge about boundaries of professional competencies, alertness and resilience 

of possible manipulations from the side of the learners/clients.  

AV: 9,26 (9) 

1.5. Intercultural 

awareness in 

education 

 

 Awareness of : 

 national cultural identity in interaction with the cultural identity of Europe and the rest of the world, 

 the basic concepts relating to society and culture of migrants and refugees,  

 importance of sourcing and creating education resources those broadly represents and refer to the 

breadth of cultural identity without favour if possible.  

 

AV: 8,9 (9) 

1.6 Understanding 

of intercultural 

issues.  

 

Ability to : 

 see and understand the different viewpoints caused by diversity and contribute to one’s own views 

constructively by means of integrating it into educational process, ability to avoid and overcome 

prejudices, 

 assist learners in starting from their own cultural and societal experience and to facilitate 

integration of this experience into further learning. 

 understand the peculiarities of  culture, religion and language of clients/learners. 

 

 



1.7. Negotiation  Ability to negotiate with creation of confidence and making compromises. Open to respectful dialogue. 

Knowledge of how to draw negotiation to an end. 

AV: 6,33 (6) 

 

1.8 Tolerance Ability to demonstrate fair, objective and open minded attitude toward different opinions of migrants and 

refugees, their beliefs, practices, racial or ethnic origins, etc., which are different from yours. 

Ability to accept and value diversity and lifestyle of migrants and refugees  

AV: 8,54 (9) 

 

1.9. Ability to 

establish 

Interpersonal 

relations 

Ability to create a positive in a classroom-setting and on-line attitude towards different religious or ethnic 

groups. 

AV: 8,85 (9) 

 

 

2. Civic 2.1. Problem 

solving 

Ability to display solidarity and interest in solving problems of migrants and refugees affecting the local and 

wider community.   

AV: 6,13 (6) 

 

2.2. Aware about 

Diversity 

Aware about social stratification and non-discrimination of migrants and refugees, understanding and 

respecting personal diversity such as: race, age, ethnicity, educational level, socio – economic status, mental 

and physical abilities, religious and political beliefs. 

 

AV: 8,74 (9) 

 

2.3. Aware about 

Gender equality  

Aware of the main principles of equal opportunities to men and women with especial emphasis on the 

gender equality problems of migrants and refugees.  

Ability to understand and avoid stereotypes regarding female or male roles in the society and at workplaces 

Ability to recognise gender based discrimination and to react properly in gender discriminatory situations. 

AV: 8,4 (8) 

 



2.4. Aware about 

the Democracy 

 Ability to explain what is European democracy about and how does it work in different societies and 

cultures. 

AV: 8,46 (8) 

 

2.5. Aware about 

the Civil rights 

Knowledge of the foundations of civil and human rights, such as the universal declaration of human rights 

Ability to use and apply the opportunities given by the EU and local society to migrants and refugees and 

to interface effectively with relevant institutions in the public domain. 

AV: 8,6 (9) 

 

2.6. Aware about 

the Justice 

Knowledge of local and EU legislation with regards of migrants and refugees.  AV: 9,61 (9) 

 

 



7. OVERALL CONCLUSIONS 

 The results of the State of Art report created a good basis for further development of the Assessment 

tool as participants agreed that the assessment is one of the very important parts of the 

learning process. It was also stressed, that the assessment strategies are still not very well 

developed, especially on-line assessment on the Lifelong Learning Key Competences.  

 Majority of the participants strongly agree that good level of Digital, Social and Civic 

Competences of adult educators is important in order to ensure the effective training for 

migrants and refugees. Development of these competences could help adult educators to 

deliver attractive and effective training courses to migrants and refugees in order to help 

them to be integrated to the society. 

 The results also confirmed the the DiSoCi project is innovative in three ways:  

- No one of the participants knew about the specific on online assessment tool to 

evaluate competencies of Adult educators working with migrants and refugees. That 

means that project DiSoCI is innovative as it will produce the on-line Assessment tool 

to evaluate the level of digital, social and civic competences of adult educators for 

better outreach of migrants and refugees. 

- The collected information about the existing situation in partners’ countries showed 

that there is no freely-available on-line training program for development of adult 

educators’ competences needed to work effectively with migrants and refugees. Thus, 

the planned for development the training program (O2) is innovative as well.  

- Participants have mentioned the necessity of innovative online repositories of practical 

exercises, based on Open Educational resources (which is planned as O3) in order to 

improve the facilitation of the training course for migrants. 

 The list of 13 skills for Digital Competence and 15 skills for Social and Civic Competences have been 

agreed and description of these skills clearly defined. It created a solid basis for further producing 

of the Assessment tool (O1)  and Training Course (O2).  
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Annex 1. Agenda on working with focus groups.  

 

Focus group meeting with of 14-15 adult educators 

 

Date: [date of the meeting] 

Place: [place of the meeting] 

Organized by: [partner organization] 

 

Expected duration of the focus group meeting is approximately 3 hours.  

 

10.00 Welcome and Agenda 

10.10 Introduction of the participants of focus group using Ice-breaking game  

10.30 Presentation of the European project: „DiSoCi” 

10.50 Discussion on the questions prepared for the participants of the Focus group (see 

Annex 2) 

11.30 Discussion on the soft skills important for Social and Civic Competences. Rating 

the skills, using sheet 1 in Annex 3. 

12.10 Discussion on the soft skills important for Digital Competences. Rating the skills, 

using sheet 2 in Annex 4. 

12.50 Concluding of the meeting, invitation for the further participation in the further 

training 



Annex 2. Sheet with the initial list of skills for Digital, Social and Civic competences  

1 table. Digital competence 

Competence area Skills 
 

Description of the skill  Please improve 

the name of the 

skill (if possible) 

in order to apply 

digital 

competence for 

better outreach 

of migrants and 

refugee s 

Please improve 

the description 

of the skill in 

order to apply 

digital 

competence 

for better 

outreach of 

migrants and 

refugee s 

Rate of the 

skills from 1 to 

10 

1. Information  1.1 Browsing, searching 

and filtering information  

 

To access and search for online information, to articulate information needs, to find 

relevant information, to select resources effectively, to navigate between online 

sources, to create personal information strategies. 

    

 1.2. Using open 

educational resources 

(OER) for adults 

education  

To access OER and to learn online, to collect OER and to share online.      

 1.3 Storing and 

retrieving information  

To manipulate and store information and content for easier retrieval, to organise 

information and data. 

   



 

2. Communication 2.1 Interacting through 

technologies  

 

To interact through a variety of digital devices and applications, to understand how 

digital communication is distributed, displayed and managed, to understand 

appropriate ways of communicating through digital means, to refer to different 

communication formats, to adapt communication modes and strategies to the 

specific audience. 

   

 2.2. Sharing information 

and content  

To share with others the location and content of information found, to be willing 

and able to share knowledge, content and resources, to act as an intermediary, to 

be proactive in the spreading of news, content and resources, to know about 

citation practices and to integrate new information into an existing body of 

knowledge.  

   

 2.3 Collaborating 

through digital channels  

 

To use technologies and media for team work, collaborative processes, co-

construction, and co-creation of resources, knowledge and content. 

   

 2.4 Netiquette  

 

To have the knowledge and know-how of behavioural norms in online/virtual 

interactions, to be aware of cultural diversity aspects, to be able to protect self and 

others from possible online dangers (e.g. cyber bullying), to develop active 

strategies to discover inappropriate behaviour.  

   

3. Content creation 3.1 Developing content  

 

To create content in different formats including multimedia, to edit and improve 

content that s/he has created or that others have created, to express creatively 

through digital media and technologies.  

   

 3.2 Copyright and 

Licences  

 

To understand how copyright and licences apply to information and content.     



4. Safety 4.1 Protecting devices 

and personal data 

 

To protect own devices and to understand online risks and threats, to know about 

safety and security measures and to understand common terms of service, active 

protection of personal data, understanding other people privacy, to protect self 

from online fraud and threats and cyber bullying.  

   

5.Problem solving 5.1 Solving technical 

problems  

To identify possible problems and solve them (from trouble-shooting to solving 

more complex problems) with the help of digital means.  

   

 5.2 Identifying needs 

and technological 

responses  

 

To assess own needs in terms of resources, tools and competence development, to 

match needs with possible solutions, adapting tools to personal needs, to critically 

evaluate possible solutions and digital tools.  

   

 5.3 Innovating and 

creatively using 

technology  

 

To innovate with technology, to actively participate in collaborative digital and 

multimedia production, to express oneself creatively through digital media and 

technologies, to create knowledge and solve conceptual problems with the support 

of digital tools 

    

 

Source:  

1. The Key Competences for Lifelong Learning – A European Framework. Official Journal of the European Union on 30 December 2006/L394. 

Retrieved from http://eur-lex.europa.eu/LexUriServ/site/en/oj/2006/l_394/l_39420061230en00100018.pdf); 

https://www.britishcouncil.org/sites/default/files/youth-in-action-keycomp-en.pdf  

2. Anusca Ferrari (2013). DIGCOMP: A Framework for Developing and Understanding Digital Competence in Europe.  

Retrieved from http://ftp.jrc.es/EURdoc/JRC83167.pdf 
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2 table. Social and civic competences 

Competence  

areas  

 
 

Skills  

 

Description of the skill  Please improve 

the name of the 

skill (if possible) 

in order to apply 

digital 

competence for 

better outreach 

of migrants and 

refugees 

Please improve 

the description of 

the skill in order 

to apply digital 

competence for 

better outreach 

of migrants and 

refugee s 

Rate of the skills 

from 1 to 10 

1. 

Interpersonal, 

intercultural and 

social  

1.1. Constructive 

communication in different 

environments 

Ability to communicate constructively in different social situations 

(tolerating other’s views and behaviour; awareness of individual and 

collective responsibility).  

   

 1.2. Empathy Ability to create confidence and empathy in other individuals.      

 1.3. Capable of coping with 

stress and frustration in a 

constructive way  

Ability to express one’s frustration in a constructive way (control of 

aggression and violence or self-destructive patterns of behaviour).  

   

 1.4. Distinction between 

personal and professional 

spheres 

Ability to maintain a degree of separation between professional and 

personal spheres of life, and to resist transferring professional conflict 

into personal domains.  

   

 1.5. Intercultural awareness in 

education 

Awareness and understanding of national cultural identity in interaction 

with the cultural identity of Europe and the rest of the world; ability to 

   



see and understand the different viewpoints caused by diversity and 

contribute to one’s own views constructively by means of integrating it 

into educational process, ability to avoid and overcome prejudices. 

Awareness about the basic concepts relating to society and culture of 

migrants and refugees. Having some basic knowledge of their local 

language 

 1.6. Negotiation  Ability to negotiate with creation of confidence and making 

compromises. 

   

 1.7. Tolerance  Ability to demonstrate fair, objective and open minded attitude toward 

different opinions of migrants and refugees, their beliefs, practices, 

racial or ethnic origins, etc., which are different from yours. 

Ability to accept and value diversity and lifestyle of migrants and 

refugees. 

   

 1.8. Ability to establish 

Interpersonal relations  

Ability to create a positive attitude towards different religious or ethnic 

groups. 

   

2. Civic 2.1. Problem solving Ability to display solidarity and interest in solving problems of migrants 

and refugees affecting the local and wider community. 

   

 2.2. Aware about Diversity Aware about social stratification and non-discrimination of migrants 

refugees by understanding and respecting personal diversity such as: 

race, age, ethnicity, educational level, socio – economic status, mental 

and physical abilities, religious and political beliefs.  

   

 2.3. Aware about Gender 

equality  

Aware of the main principles of equal opportunities to men and women 

with especial emphasis on the gender equality problems of migrants 

and refugees.  

   



Ability to understand and avoid stereotypes regarding female or male 

roles in the society and at workplaces Ability to recognise gender based 

discrimination and 

to react properly in gender discriminatory situations.  

 2.4. Aware about the 

Democracy  

Basic democratic concepts related to society and cultures.    

 2.5. Aware about the Civil 

rights 

Ability to use and apply the opportunities given by the EU and local 

society to migrants and refugees and to interface effectively with 

relevant institutions in the public domain. 

   

 2.7. Aware about the Justice Knowledge of local and EU legislation with regards of migrants and 

refugees.  

   

 

Source:  

1. The Key Competences for Lifelong Learning – A European Framework. Official Journal of the European Union on 30 December 2006/L394. 

Retrieved from http://eur-lex.europa.eu/LexUriServ/site/en/oj/2006/l_394/l_39420061230en00100018.pdf) ; 

https://www.britishcouncil.org/sites/default/files/youth-in-action-keycomp-en.pdf  

 

http://eur-lex.europa.eu/LexUriServ/site/en/oj/2006/l_394/l_39420061230en00100018.pdf
https://www.britishcouncil.org/sites/default/files/youth-in-action-keycomp-en.pdf

